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Introduction
 

 
The SBDIP is a planning tool designed to address student achievement and system needs identified through the school's

comprehensive needs assessment (CNA). Additionally, the SBDIP provides a method for schools to address the school

improvement planning requirements of Public Act 25 of the Revised School Code and the Elementary and Secondary

Education Act (ESEA) as applicable.
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Introduction
 
During the 2016-2017 school year, schools will have two options for Goals and Plans.  1. Update Goals and Plans, if necessary, based on

analysis of data and Program Evaluation; 2. Complete and upload the Abbreviated Goals and Plans template into ASSIST, based on analysis

of data and Program Evaluation.
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Improvement Plan Assurance

 

 

 

Label Assurance Response Comment Attachment
1. Which option was chosen for Goals and Plans? Goals and

Plans in
ASSIST

This is consistent with what we've
used in past years, and found it
helpful to continue with the same
plan given the alignment to our
goal setting.
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Introduction
 
The responses should be brief, descriptive, and appropriate for the specific section. It is recommended that the responses are written offline

and then transferred into the sections below.
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Improvement Planning Process

 

Improvement Planning Process 

 
Describe the process used to engage a variety of stakeholders in the development of the institution's improvement plan. Include

information on how stakeholders were selected and informed of their roles, and how meetings were scheduled to accommodate

them.  
 
DAA engaged stakeholders in the development of our improvement plan by creating a Leadership Team with representatives from a variety

of roles across the school.  Team members solicited feedback from parents during the improvement planning process.   
 
 
Describe the representations from stakeholder groups that participated in the development of the improvement plan and their

responsibilities in this process. 
 
Representatives included our Executive Director, principal, 2 grade level teachers, and parent representatives.  Our team completed an

annual review as supported by Expeditionary Learning.  All staff members completed an assessment and the results were analyzed by the

leadership team.  This information and discussion was used to guide our work plan goals.   
 
 
Explain how the final improvement plan was communicated to all stakeholders, and the method and frequency in which

stakeholders receive information on its progress.  
 
The final plan was communicated by email, posted to Google Drive and professional development, and made available for parents in the

main office.   
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Introduction
 
This diagnostic tool is aligned to requirements for Title I Schoolwide schools. The Comprehensive Needs Assessment must be completed

prior to creating a new plan or annually updating an existing school improvement plan. Use the results of the Comprehensive Needs

Assessment to develop Goals/Objectives/Strategies and Activities.  Ensure that the Comprehensive Needs Assessment addresses all four

types of data: student achievement data, school programs/process data, perceptions data (must include teachers and parents; student data

is encouraged), and demographic data.  The Comprehensive Needs Assessment must also take into account the needs of migratory children

as defined in Title I, Part C, Section 1309(2).

Single Building District Improvement Plan
Detroit Achievement Academy

SY 2016-2017 Page 9
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Component 1: Comprehensive Needs Assessment

 

 

 
1. How was the comprehensive needs assessment process conducted? 
 
A comprehensive needs assessment process was conducted at the middle (Mid-Year Review) and end of the year (Implementation Review)

to assess our needs as a school.

Achievement data used:

At each of these points in the year, we analyze student achievement data in math and reading based on the NWEA MAP assessment, writing

based on standards-based rubrics, and science and social studies based on high-quality products that assess students' knowledge and skills.

Habits of character are analyzed based on students' scores for each habit based on the corresponding rubric.

Perception data used:

Parent satisfaction survey data is used and parent focus group interviews are conducted. Teacher satisfaction survey data is used and

teachers are engaged in conversations during professional development to look at data.

Program/process data used:

School-wide learning walks are completed to determine trends. We also look at teacher mid- and end-of-year evaluation data. Teachers also

self-assess on the Implementation Review tool, and rate school leadership along the same indicators.

Demographic data used:

Attendance, enrollment, and behavioral data are reviewed consistently, and we complete an in-depth analysis at the middle and end of the

year.

 

We use this data to inform our School Improvement process and goal setting based on areas of greatest need.

 
 
 
2. What were the results of the comprehensive needs assessment process?   What information was concluded as a result of

analyzing perception, student achievement, school programs/process, and demographic data?   
 
DAA uses the NWEA MAP assessment to determine students' overall proficiency in reading and math. Data is also collected using other

comprehensive diagnostic assessments (Fountas & Pinnell, the Phonological Awareness Skills Test, letter-sound assessment, Primary

Spelling Inventory, standards-based math diagnostic, and on-demand writing prompt) to determine proficiency in ELA and math. Based on

the Mid and End of Year Review for the comprehensive need assessment, the following areas were identified as strengths and growth areas:

 

Areas of Progress

(related to Performance Benchmarks)

Mastery of Knowledge and Skills: 

Range of formative math assessments

In many classrooms, the learning target was unpacked and debriefed

Summative math assessments are standards driven

 

Character: 

Use of calm tone in all classrooms most of the time

Students cooperating and working together in almost all classrooms
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Teachers positively acknowledge for students for positive choices

 

High Quality Student Work:

Craftsmanship

Attention to conventions: Ending punctuation, spelling, spaces between words, neat handwriting

Rubrics emphasized quality and neatness

Authenticity

Products created for a larger audience (more than just the classroom)

Products Addressed real world issues

Complexity

Evidence of higher order thinking

Some work prioritizes transfer of understanding to new perspectives

 

Areas for Growth

(related to Performance Benchmarks)

Mastery of Knowledge and Skills:

Between 15-30% decrease in reading proficiency for all crews based on beginning to mid-year F&P and NWEA benchmarks.

44% of students meeting projected growth in math, 35% in reading (using the mean, schoolwide)

Developing an understanding and identifying/creating quality summative ELA assessments

Developing consistency around language (as it relates to ELA)

How is data being collected, tracked and used?

Not enough exposure to grade-level text/interacting with complex text in developmentally appropriate ways (to address vocab, etc.),

answering complex questions about the text

Structure of literacy block in different crews: Are there things missing from schedule? What's working and not? Or are practices executed

consistently?

 

Character:

Lack of consistency: students were not always clear on the expectations for behavior and academic routines

Clarity of when to use choice language or quick re-directs with students

How often is the reset desk and reset room being used in classrooms? Are we leveraging this enough in classrooms to keep problems

smaller?

Use of norms and habits with students to reinforce behavior and invest students

 

High Quality Student Work:

Craftsmanship

When craftsmanship was high, authenticity was low. When authenticity was high, craftsmanship seemed to suffer.

How do we engage students in creating high quality, meaningful work (being done isn't enough)?

How can we become clearer on the critique process as a school?

 

Complexity

Focus on application of higher order literacy skills

Ensure rubrics are more detailed, standards based and incorporate learning targets

Embedding more peer critique and self assessments within the process
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Authenticity

Incorporate high quality models

 

 
 
 
3. How are the school goals connected to priority needs and the needs assessment process? It is clear that a detailed analysis of

multiple types of data was conducted to select the goals. 
 
Our annual work plan goals are tailored to meet the priority needs outlined by the comprehensive needs assessment In combination with

perception data, ongoing observations, and other demographic data, we create three work plan goals in the areas of mastery of knowledge

and skills, character development, and high quality work aligned to these goal areas and also in alignment with our 4-year impact goals.  
 
 
4. How do the goals address the needs of the whole school population?  How is special recognition paid to meeting the needs of

children who are disadvantaged? 
 
The 4-year impact goals and annual work plan goals address the biggest needs and priorities in the three dimensions of student achievement

for the whole-school population. For students who are disadvantaged or have more significant needs impacting these areas, additional

supports are in place such as the RTI process, offering a bus and full meal program, and other supports such as subsidized after care, social

work services, etc.

 

Students are identified:

-Using beginning of year diagnostic data, mid year check-in data, and teacher referral.

-Using key academic benchmarks for determining student need--students below the 20th percentile in either math, reading, or both for MAP

for all students; using grade-level specific benchmarks (letter/sound assessment and number recognition 1-10 for kindergarten, more than 1

year behind grade level as measured by F&P for all other grade levels, less than 20% proficiency on grade-level math diagnostic).

-Using behavioral data (students with 3 or more office referrals within the first 6 weeks, 5 or more times in the buddy classroom per week, or

students with two or more scores of 1 (needs improvement) on Habits of Character based on the progress report.

The lead classroom teacher, Response to Intervention coordinator, and the principal as needed, are involved in the identification process.

Interviews with parents may also be conducted where it is developmentally appropriate.

Identification data is collected and updated every 6-8 week cycle. Data is kept in a Google drive file with data that includes number of

sessions and duration, as well as specific progress and gaps toward student goals.

-Using demographic data that would lead them to be more at-risk in these areas. 
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Component 2: Schoolwide Reform Strategies 

 

 

 
1. Describe the strategies in the schoolwide plan which focus on helping ALL students reach the State's standards. 
 
Reading: K, 1, 2, 3 and 4- Growth-100% of students will show 100% expected growth in one year, 60% of students will show 140% of growth

for one year in reading based on CCSS. Strategies to support this include implementing research-based readers workshop practices daily.

Daily direct instruction and practice in phonics and word study, as well as grammar in the upper grades, is also used.

Writing: We evaluate our writing goals based on teacher-created, standards-aligned rubrics. There are also priority standards assessed

through work in student portfolios. Daily writers workshop, as well as integrated writing into all subjects and parts of the day (shared writing,

etc.) also used.

Math: K, 1, 2, 3 and 4- Growth-100% of students will show 100% expected growth in one year, 60% of students will show 140% of growth for

one year in math based on CCSS. Strategies to support this include implementing research-based math workshop practices daily. Daily

direct instruction and practice in fluency and problem solving/math talks are also incorporated.

Science: Students produced 2 high-quality work products related to science this year. They receive science instruction through learning

expeditions on a daily basis that align with state standards.

Social Studies: Students produced 2 high-quality work products related to social studies this year. They receive social studies instruction

through learning expeditions on a daily basis that align with state standards.

 
 
 
2. Describe how the research-based methods and strategies in the schoolwide plan increase the quality and quantity of instruction

(which accelerates and enriches the curriculum). 
 
We partner with Expeditionary Learning Schools (EL) because their design offers us a vision that allows us to implement our curriculum in a

consistently rigorous, dynamic manner. EL is a comprehensive school design, recognized as an exemplary model by the US Department of

Education. EL is based on ten design principles that require greater continuity of relationships between students and teachers, draw on the

power of small groups, create an in-depth and focused curriculum, and build strategic links between school and community. EL's focus on

field studies, an integrated curriculum, and authentic assessment match the philosophy of DAA, and help us foster both academic and

character development. As an Expeditionary Learning school, our students spend most of each day embarking on purposeful, rigorous

learning expeditions that involve intellectual, service, and kinesthetic dimensions. Learning expeditions are in-depth studies of a single theme

or topic and are the core of the curriculum. Each expedition revolves around curriculum-related projects and performances, which often take

students outside school to conduct fieldwork. Our emphasis on educational achievement, community building, teamwork and service,

combined with our curriculum framework and content, create a context for students to acquire the knowledge and character traits they need

to succeed in high school and college. They become connected, caring and contributing members of their community.

 

We use and adapt Lucy Calkins' readers and writers workshop for a balanced literacy approach, and incorporate close reading of complex

text. We use and adapt the Eureka Math curriculum for math, a research-based curriculum that's the most highly rated based on numerous

studies.  
 
 
3. Describe how the research-based reform strategies in the schoolwide plan align with the findings of the comprehensive needs

assessment. 
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The research-based reform strategies in the schoolwide plan address comprehensive needs identified in reading, writing, math, and student

work quality overall. 
 
 
4. Describe the strategies in the schoolwide plan which provide a level of INTERVENTIONS for students who need the most

instructional support in all major subgroups participating in the schoolwide program. 
 
DAA uses the NWEA MAP assessment to determine students' overall proficiency in reading and math. Data is also collected using other

comprehensive diagnostic assessments (Fountas & Pinnell, the Phonological Awareness Skills Test, letter-sound assessment, Primary

Spelling Inventory, standards-based math diagnostic, and on-demand writing prompt) to determine proficiency in ELA and math.

Students are identified:

-Using beginning of year diagnostic data, mid year check-in data, and teacher referral.

-Using key academic benchmarks for determining student need--students below the 20th percentile in either math, reading, or both for MAP

for all students; using grade-level specific benchmarks (letter/sound assessment and number recognition 1-10 for kindergarten, more than 1

year behind grade level as measured by F&P for all other grade levels, less than 20% proficiency on grade-level math diagnostic).

-Using behavioral data (students with 3 or more office referrals within the first 6 weeks, 5 or more times in the buddy classroom per week, or

students with two or more scores of 1 (needs improvement) on Habits of Character based on the progress report.

The lead classroom teacher, Response to Intervention coordinator, and the principal as needed, are involved in the identification process.

Interviews with parents may also be conducted where it is developmentally appropriate.

Identification data is collected and updated every 6-8 week cycle. Data is kept in a Google drive file with data that includes number of

sessions and duration, as well as specific progress and gaps toward student goals.

Teacher referral process:

-Teachers complete a referral form for each student and submits to RTI coordinator/principal. These referrals document that Tier 1

interventions have been implemented.

-The RTI coordinator/principal observe the student and classroom environment and analyzes data within two weeks of the referral.

-Teacher and RTI coordinator/principal determine any additional Tier 1 interventions.

-Teacher will implement interventions for 6-8 weeks (4-6 weeks for behavior).

-Teacher and RTI coordinator/principal have follow-up meeting after cycle to determine if goals have been met or if student will enter Tier 2.

Tier 2 and 3 process:

-Student receives Tier 2 intervention through push-in or pull-out support with identified goals and progress monitoring.

-After a 6-8 week cycle, the team meets to determine if goals are met and use data to determine student growth.

-If goals were met, students continue receiving Tier 2 interventions until the agreed-upon progress is made and the student can return to Tier

1 interventions.

-If goals were not met, students will be referred for Tier 3 support, through which 1:1 support with goal-setting and progress monitoring is

given. The team consults with the Special Education staff at this point.

-If goals are met in Tier 3 after 6-10 weeks, student will re-enter Tier 2. If goals are not met, student will be referred to the Child Study team.

Depending on the recommendations of the team, a student may be referred for Special Education evaluation at this point.

 
 
 
5. Describe how the school determines if these needs of students are being met. 
 
Teachers track formative and summative assessment data using standards-based grading. They also track diagnostic and ongoing data
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using the selected benchmark assessments for literacy. Students receiving additional interventions have more individualized goals, but are

still progress-monitored using these methods to determine if needs are being met. We take a more in-depth look at all student data every six

weeks during our full-day PDs. 
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Component 3: Instruction by Highly Qualified Staff

 

 

 

 

Label Assurance Response Comment Attachment
1. Do all of the instructional paraprofessionals
meet the NCLB requirements for highly
qualified? Provide an assurance statement.   If
no, what is the number that is not highly
qualified and what is being done to address
this?
NOTE: A schoolwide program must have all
highly qualified instructional staff.

No One of our paraprofessionals
meets the NCLB requirements for
highly qualified. One of our
paraprofessionals/classroom
assistants does not meet the
requirements, however, we have
a plan in place for tuition
assistance from the school to
complete continuing education
credits and become highly
qualified.

Label Assurance Response Comment Attachment
2. Do all of the teachers meet the NCLB
requirements for highly qualified? Provide an
assurance statement. If no, what is the number
that is not highly qualified and what is being
done to address this?
NOTE: A schoolwide program must have all
highly qualified instructional staff.

Yes All of our teachers meet the
NCLB requirements for highly
qualified. If a teacher was not
highly qualified, we offer tuition
assistance and reimburse for any
necessary testing that teachers
need to become highly qualified.
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Component 4: Strategies to Attract Highly Qualified Teachers

 

 

 
1. What is the school's teacher turnover rate for this school year? 
 
For the first two years, Detroit Achievement Academy had 100% teacher retention. This was due to strong working conditions and support of

educators, and there was also not a need to hire new lead teachers. As we continue to grow by one grade level each year, there is a need to

add at least one additional new teacher annually. For the current school year, we will be adding fifth grade (one new lead teacher), as well as

filling four lead teacher positions due to changing roles/positions (e.g. we will only have one section per grade level in the coming year) and a

desire to have teachers who are more experienced overall with track records of success in raising student achievement. Overall retention is

29%, with 71% turnover this year due to these circumstances.  
 
 
2. What is the experience level of key teaching and learning personnel?  
 
Of a teaching staff of six lead teachers, four have 5-10 years of experience (67%) and two have 3 years of experience (33%) going into the

school year.  
 
 
3. Describe the specific initiatives the SCHOOL has implemented to attract and retain high quality teachers regardless of the

turnover rate. 
 
To attract high-quality teachers:

-Reaching out to local and national universities

-Partnering with organizations such as Profound Gentlemen, New Schools Venture Fund, Charter School Growth Fund, and ELEducation,

that have a national reach for talent

-Reaching out to local partners

-Offering a competitive salary schedule with opportunity for advancement

 

To retain high-quality teachers:

-Continuing education fund for teachers pursuing advanced and specialized degree work that they bring back to the school

-Offering a competitive salary schedule with opportunity for advancement

-Weekly, high-quality professional development led by school leaders or ELEducation partners

-Opportunities to pursue outside PD on topics of interest

-Wellness fund paid for by school to go toward teachers' personal wellness (gym membership, etc.) on top of annual salary

-Approximately 2 hours of prep time daily, including 1 hour of grade level collaboration, within the school day 
 
 
4. Describe the specific initiatives the DISTRICT has implemented to attract and retain highly qualified teachers regardless of the

turnover rate.  
 
(same as #3) 
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5. If there is a high turnover rate, what initiatives has the school implemented to attempt to lower the turnover rate of highly

qualified teachers? 
 
(same as #3) The turnover rate this year is all teachers who are not highly qualified/highly implementing. We were able to recruit teachers for

the coming school year with more experience and a stronger track record of success in impacting student achievement.  
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Component 5: High Quality and Ongoing Professional Development

 

 

 
1. Describe the professional learning that the staff will receive that is aligned with the comprehensive needs assessment process

and the goals of the school improvement plan. 
 
Staff will participate in weekly professional development aligned with the comprehensive needs assessment process and the goals of the

school improvement plan. The most high-priority and foundational development will happen during the summer months, and the remainder of

topics will be covered during monthly PD cycles, with 3-4 weeks spent on each priority area that includes time to monitor progress, reflect,

and adjust course based on progress to the school goals. 
 
 
2. Describe how this professional learning is "sustained and ongoing." 
 
Schoolwide professional development occurs weekly for two hours. Teachers also have a weekly check in with a coach or manager around

personal growth. Every six weeks, teachers take part in a full-day professional development, and twice a year there are multi-day

professional development conferences and site seminars that we attend through ELEducation. There is a two- or three- week pre-service

training in the summer before the start to the school year. 
 
 

Label Assurance Response Comment Attachment
3. The school's Professional Learning Plan is
complete.

Yes Work/PD Plan
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Component 6:   Strategies to Increase Parental Involvement

 

 

 
1. Describe how parents are (will be) involved in the design of the schoolwide plan. 
 
Parents are given surveys during key points in the school year, and participate in focus group discussions following parent workshops to

assist with designing the Targeted Assistance program plan. There is also a school parent committee. 
 
 
2. Describe how parents are (will be) involved in the implementation of the schoolwide plan. 
 
Families are involved as classroom volunteers, and have formal training for how to support students in the classroom. Parents are also field

work chaperones, classroom observers, and providers of feedback. 
 
 
3. Describe how parents are (will be) involved in the evaluation of the schoolwide plan. 
 
Teachers and school leaders assess parent involvement along the following metrics:

-Participation in family events (workshops, learning expos/celebrations of learning/publishing parties)

-Homework completion

-Attendance/on-time percentages

-Volunteer hours

-Satisfaction/perception on family surveys (related to work plan goals and PD outcomes)

-Attendance at Student Led Conferences

 
 
 

 
5. Describe how the school is carrying out the activities outlined in ESEA Section 1118 (e)  1-5, 14 and (f).  
 
1118 (e)  Building Capacity for Involvement

1. Provide assistance to parents to understand content standards, assessments, Title I programming, monitoring child's progress and how to

work with educators

Communication Process

Ongoing communication between home and school is critical to the success of students at Detroit Achievement Academy.  We encourage

parents to send in notes, schedule conferences, phone or email school staff, and attend school functions in order to fully understand their

child's educational experience and progress.  We also encourage families to read and fully use the communication structures we have in

place.

Label Assurance Response Comment Attachment
4. Does the school have a Title I Parent
Involvement policy that addresses how the
school carries out the required activities of
ESEA Section 1118 (c) through (f)?

Yes DAA Parent
Involvement Plan
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Daily Communication Folders

Each student will have a daily communication folder that Crew teachers will check daily for any parent notes or communication.  Crew

teachers will also use this folder to send notes/information home to parents.

 

Parent Connection

A monthly newsletter written by the Principal will go out at the first of each month with important updates.  Our Parent Group (DAAP) will also

submit announcements to go out in this newsletter.

 

Crew Newsletters

Crew teachers will send home weekly newsletters highlighting important events in the classroom and important announcements.

 

Mini Progress Reports

Parents will receive a mini progress report 3 times per year with information on how their student is performing in relation to the academic

learning targets and character targets that month.

 

Progress Reports

Three times a year, parents will receive a comprehensive, multi page standard based progress report with comments letting them know how

their student in performing relation to the academic learning targets and character targets.

 

Student Led Conferences

Three times a year, parents will be invited to hear their student lead a conference (with teacher support) where they share work they are

proud of, work they found challenging, and work that showcases their growth.  These conferences will be scheduled flexibly to allow for 100%

parent participation.

 

2. Provide materials and training for parents

Parent workshops are offered throughout the course of the school year. There are also orientations in the spring and summer to help

familiarize and receive input from families on key structures.

 

Classroom Visitations

Family members are encouraged to participate in the daily life of their children's classrooms. We welcome family members to work with

individuals or small groups, assist with lunch or class projects, and read or make presentations to the class.

 

3. Training for school staff on the importance of parent involvement

Staff members participate in summer professional development around the importance of parent involvement. They become familiar with the

Parent Involvement Plan and the School Parent Compact during this time as well. The first week of school is early release to allow teachers

time to connect with families and make sure students and families are supported in the transition to the new year.

 

4. Coordinate with parent involvement in other programs in the school

In addition to parent involvement in school programs, parents will be informed about and involved in after-school activities such as after care,

clubs, and enrichment.

 

5. Provide information in a format that is understandable to parents

All family communication (written and in-person) is presented in a format that is understandable to all parents, and all written communications
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are able to be adjusted to the home language of families where appropriate. Communication is complemented with visual components

(graphs, photos, etc.) to be as accessible and clear as possible.

 

14. Provide other reasonable support as requested

Conferences will be scheduled flexibly to allow for 100% parent participation. Transportation is offered for all-school events (bus or carpool

options). There is the option to use school currency, which is awarded daily based on attendance, homework completion, and bringing

materials to and from school, toward materials and clothing that families may need.

 

1118 (f) Accessibility for disabled parents, LEP parents, parents of migratory children:  Describe how you handle (or will handle) each of

these parent groups.

For parents with disabilities, we will offer supports outlined in ADA regulations, such as providing program accessibility to parents and

guardians with disabilities to school events, services, and activities outlined in the Parent Involvement Plan. We'll offer aids and services

whenever necessary to ensure effective communication, as long as the provision of the auxiliary aids results neither in an undue burden or in

a fundamental alteration of the program. For LEP parents and parents of migratory children, we will survey families about their home

language upon enrollment, ensure translation services when needed based on this information, and respond to any requests for language

services.

 
 
 
6. Describe how the parent involvement component of the schoolwide plan is (will be) evaluated. 
 
Teachers and school leaders assess parent involvement along the following metrics:

-Participation in family events (workshops, learning expos/celebrations of learning/publishing parties)

-Homework completion

-Attendance/on-time percentages

-Volunteer hours

-Satisfaction/perception on family surveys

-Attendance at Student Led Conferences

 
 
 
7. Describe how the results of the evaluation are (will be) used to improve the schoolwide program. 
 
Results of the evaluation and overall data analysis will be used to adjust programs and policies for the coming year. It also informs our

annual work plan goals, particularly around character development and quality work. The results will also be used to make adjustments to the

types of program offerings for families and for students. 
 
 
8. Describe how the school-parent compact is developed.  
 
The school-parent compact is developed to include all legal requirements and to honor and reflect the vision of our school for Parent

Involvement. The Leadership Team created this compact with feedback from the Family Engagement Coordinator and/or Principal and PAC

(parent advisory committee). 
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9. Describe how the School-Parent Compact is used at elementary-level parent teacher conferences. 
 
Progress Reports

Parents receive a comprehensive progress report once three times a year with information on how their student is performing in relation to

academic and character targets.

 

Student Led Conferences

Parents are invited to conferences three times a year to hear from their student how s/he is performing in relation to academic and character

targets, and present the student portfolio. These conferences will be scheduled flexibly to allow for 100% parent participation.

 

We use the parent compact to outline that all parents have agreed to participate in conferences, and we remove barriers so that all parents

can attend conferences (providing transportation, flexible scheduling). Teacher and principal follow up with all families who miss conferences

and reschedule.

 

 
 
 
10. How is the School-Parent Compact shared with middle school or high school parents (depending on the grade span of the

school)?  
 
N/A 
 
 

 
11. Describe how the school provides individual student academic assessment results in a language the parents can understand. 
 
Ongoing communication between home and school is critical to the success of students at Detroit Achievement Academy.  We encourage

parents to send in notes, schedule conferences, phone or email school staff, and attend school functions in order to fully understand their

child's educational experience and progress.  We also encourage families to read and fully use the communication structures we have in

place.

 

Daily Communication Folders

Each student will have a daily communication folder that Crew teachers will check daily for any parent notes or communication.  Crew

teachers will also use this folder to send notes/information home to parents.

 

Parent Connection

A monthly newsletter written by the Principal will go out at the first of each month with important updates.  Our Parent Group (DAAP) will also

submit announcements to go out in this newsletter.

 

Crew Newsletters

Label Assurance Response Comment Attachment
The School's School-Parent Compact is
attached.

Yes DAA School Parent
Compact
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Crew teachers will send home weekly newsletters highlighting important events in the classroom and important announcements.

 

Mini Progress Reports

Parents will receive a mini progress report 3 times per year with information on how their student is performing in relation to the academic

learning targets and character targets that month.

 

Progress Reports

Three times a year, parents will receive a comprehensive, multi page standard based progress report with comments letting them know how

their student in performing relation to the academic learning targets and character targets.

 

Student Led Conferences

Three times a year, parents will be invited to hear their student lead a conference (with teacher support) where they share work they are

proud of, work they found challenging, and work that showcases their growth.  These conferences will be scheduled flexibly to allow for 100%

parent participation.

 

All of these structures can be adjusted and translated to meet the needs of family members with disabilities and LEP parents. 
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Component 7:  Preschool Transition Strategies	

 

 

 
1. In what ways does the school connect with preschool age children more than a once a year visitation to the kindergarten

classroom?  
 
DAA connects with local HeadStart and other preschool programs near the school, including regular communication between the heads of

each school. DAA team members attend information sessions at these neighborhood preschools once or twice a year, in addition to sharing

information with families at these preschools regularly through flyers. Preschool leaders regularly attend school tours (parents of prospective

students may attend these as well). DAA also holds orientation sessions throughout the spring and summer to introduce preschool age

children and families to the school. 
 
 
2. What types of training does the school provide preschool parents and/or preschool teachers on the skills preschool age children

will need when they enter kindergarten?  
 
DAA holds orientation sessions throughout the spring and summer to introduce preschool age children and families to the school. We also

provide general information and practice packets on the skills that students might find helpful when they enter kindergarten, however, we

believe that preschool age children can come in with a range of skill levels and be highly successful in kindergarten! 
 

Single Building District Improvement Plan
Detroit Achievement Academy

SY 2016-2017 Page 25
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Component 8:  Teacher Participation in Making Assessment Decisions

 

 

 
1. How do teachers provide their input into the decisions regarding the use of school-based academic assessments? 
 
Teachers participate in a Mid- and End-of-Year review to give input and feedback on the overall performance of the school in a number of

domains, one of these domains is Assessment. Teachers provide feedback on summative (assessment of learning), benchmark, and

formative (assessment for learning) assessments in survey and narrative form. On the full-day PDs every six weeks, teachers may also give

input on which assessments are working well and which should be adjusted to raise student achievement and more authentically determine

proficiency.  
 
 
2. How are teachers involved in student achievement data analysis for the purpose of improving the academic achievement of all

students? 
 
Monthly PD cycles include space for monitoring progress toward goals, centered around the academic achievement of all students, and

reflecting and creating a plan to address existing gaps. There are also full-day PD sessions every six weeks in which teachers analyze

individual and school-wide data to determine the academic achievement of all students and subgroups of students. Teachers create

individual and school-wide action plans on these days to improve the academic achievement of all students. 
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Component 9:  Timely and Additional Assistance to Students Having Difficulty Mastering the

Standards	

 

 

 
1. Describe the process to identify students who experience difficulty mastering the State's academic achievement assessment

standards at an advanced or proficient level. 
 
DAA uses the NWEA MAP assessment to determine students' overall proficiency in reading and math. Data is also collected using other

comprehensive diagnostic assessments (Fountas & Pinnell, the Phonological Awareness Skills Test, letter-sound assessment, Primary

Spelling Inventory, standards-based math diagnostic, and on-demand writing prompt) to determine proficiency in ELA and math.

Students are identified:

-Using beginning of year diagnostic data, mid year check-in data, and teacher referral.

-Using key academic benchmarks for determining student need--students below the 20th percentile in either math, reading, or both for MAP

for all students; using grade-level specific benchmarks (letter/sound assessment and number recognition 1-10 for kindergarten, more than 1

year behind grade level as measured by F&P for all other grade levels, less than 20% proficiency on grade-level math diagnostic).

-Using behavioral data (students with 3 or more office referrals within the first 6 weeks, 5 or more times in the buddy classroom per week, or

students with two or more scores of 1 (needs improvement) on Habits of Character based on the progress report.

The lead classroom teacher, Response to Intervention coordinator, and the principal as needed, are involved in the identification process.

Interviews with parents may also be conducted where it is developmentally appropriate.

Identification data is collected and updated every 6-8 week cycle. Data is kept in a Google drive file with data that includes number of

sessions and duration, as well as specific progress and gaps toward student goals.

Teacher referral process:

-Teachers complete a referral form for each student and submits to RTI coordinator/principal. These referrals document that Tier 1

interventions have been implemented.

-The RTI coordinator/principal observe the student and classroom environment and analyzes data within two weeks of the referral.

-Teacher and RTI coordinator/principal determine any additional Tier 1 interventions.

-Teacher will implement interventions for 6-8 weeks (4-6 weeks for behavior).

-Teacher and RTI coordinator/principal have follow-up meeting after cycle to determine if goals have been met or if student will enter Tier 2.

Tier 2 and 3 process:

-Student receives Tier 2 intervention through push-in or pull-out support with identified goals and progress monitoring.

-After a 6-8 week cycle, the team meets to determine if goals are met and use data to determine student growth.

-If goals were met, students continue receiving Tier 2 interventions until the agreed-upon progress is made and the student can return to Tier

1 interventions.

-If goals were not met, students will be referred for Tier 3 support, through which 1:1 support with goal-setting and progress monitoring is

given. The team consults with the Special Education staff at this point.

-If goals are met in Tier 3 after 6-10 weeks, student will re-enter Tier 2. If goals are not met, student will be referred to the Child Study team.

Depending on the recommendations of the team, a student may be referred for Special Education evaluation at this point.

 
 
 
2. How is timely, effective, additional assistance provided to students who are experiencing difficulty mastering the State's

academic achievement assessment standards at an advanced or proficient level? 
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The lead classroom teacher, Response to Intervention coordinator, and the principal as needed, are involved in the identification process.

Interviews with parents may also be conducted where it is developmentally appropriate.

Identification data is collected and updated every 6-8 week cycle. Data is kept in a Google drive file with data that includes number of

sessions and duration, as well as specific progress and gaps toward student goals.Students who are eligible for supplemental assistance

based on the identification process for students who are most at risk of failing are provided with small group and 1:1 support using research-

based interventions in the classroom or in pull-out sessions with the RTI coordinator. These services are provided to all grade levels, and the

frequency ranges from 30-minutes at least three times a week to 30-minutes daily, depending on the level of intervention required.

Interventions are specific to the students' areas of need, and these occur in all content areas. Classroom teachers and qualified teaching

assistants provide small group and individualized instruction in the classroom, while the RTI coordinator may push-in or pull out to provide

interventions.

 
 
 
3. How are students' individual needs being addressed through differentiated instruction in the classroom? 
 
Teachers use data from key points during the year and create strategic groups based on strengths and gaps of students. Small groups are

adjusted at least every six weeks based on data. These groups meet during workshop time, and have differentiated work based on the skill

being remediated or extended. 
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Component 10: Coordination and Integration of Federal, State and Local Programs and Resources

 

 

 
1. In what ways are the programs coordinated and integrated toward the achievement of the schoolwide goals?  Include a LIST of

the State, local and Federal programs/resources that will be supporting the schoolwide program. 
 
FEDERAL RESOURCES, PROGRAMS & GRANTS: Our Title I funded paraprofessionals will use their targeted work to advance the

schoolwide goals

STATE RESOURCES, PROGRAMS & GRANTS: Our state funding will pay for teachers to be trained and implement our programming

toward our schoolwide goals and allow us to hire an interventionist to support all students toward those goals.

LOCAL RESOURCES, PROGRAMS & GRANTS: We work to raise significant funding to develop our teachers on instructional practices to

move the school toward the schoolwide goals

 
 
 
2. Describe how the school will use the resources from Title I and other State, local and Federal sources to implement the ten

required schoolwide components. 
 
Comprehensive Needs Assessment Process: State funding

Schoolwide Reform Strategies: State funding, Section 31a funding

Highly Qualified Staff: State funding, Title I funding, Title IIa funding

Attract and Retain Highly Qualified Staff: Local funding, Title IIa funding

Professional Development: State funding, local funding, Title IIa funding

Parental Involvement: State funding, local funding

Preschool Transition: State funding

Assessment Decisions: State funding

Timely & Additional Assistance: State funding

Coordination & Integration of Federal, State & Local Resources: State funding

 
 
 
3. How does the school coordinate and integrate the following Federal, State and local programs and services in a manner

applicable to the grade level to support achievement of the schoolwide goals: violence prevention programs, nutrition programs,

housing programs, Head Start, adult education, vocational and technical education, and job training.   
 
Our free lunch program serves our most at risk students - we offer breakfast, lunch, and dinner to them. These students are largely all a part

of our targeted programming. We receive no other funding from the above list.  
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Evaluation:

 

 

 
1. Describe how the school evaluates, at least annually, the implementation of the schoolwide program. 
 
A comprehensive needs assessment process was conducted at the middle (Mid-Year Review) and end of the year (Implementation Review)

to assess our needs as a school.

Achievement data used:

At each of these points in the year, we analyze student achievement data in math and reading based on the NWEA MAP assessment, writing

based on standards-based rubrics, and science and social studies based on high-quality products that assess students' knowledge and skills.

Habits of character are analyzed based on students' scores for each habit based on the corresponding rubric.

Perception data used:

Parent satisfaction survey data is used and parent focus group interviews are conducted. Teacher satisfaction survey data is used and

teachers are engaged in conversations during professional development to look at data.

Program/process data used:

School-wide learning walks are completed to determine trends. We also look at teacher mid- and end-of-year evaluation data. Teachers also

self-assess on the Implementation Review tool, and rate school leadership along the same indicators.

Demographic data used:

Attendance, enrollment, and behavioral data are reviewed consistently, and we complete an in-depth analysis at the middle and end of the

year.

 

We use this data to inform our School Improvement process and goal setting based on areas of greatest need. 
 
 
2. Describe how the school evaluates the results achieved by the schoolwide program using data from the State's annual

assessments and other indicators of academic achievement. 
 
Reading: K, 1, 2, 3 and 4- Growth-100% of students will show 100% expected growth in one year, 60% of students will show 140% of growth

for one year in reading based on CCSS. Strategies to support this include implementing research-based readers workshop practices daily.

Daily direct instruction and practice in phonics and word study, as well as grammar in the upper grades, is also used. This is also compared

to students' performance on annual State assessments.

Writing: We evaluate our writing goals based on teacher-created, standards-aligned rubrics. There are also priority standards assessed

through work in student portfolios. Daily writers workshop, as well as integrated writing into all subjects and parts of the day (shared writing,

etc.) also used.

Math: K, 1, 2, 3 and 4- Growth-100% of students will show 100% expected growth in one year, 60% of students will show 140% of growth for

one year in math based on CCSS. Strategies to support this include implementing research-based math workshop practices daily. Daily

direct instruction and practice in fluency and problem solving/math talks are also incorporated. This is also compared to students'

performance on annual State assessments.

Science: Students produced 2 high-quality work products related to science this year. They receive science instruction through learning

expeditions on a daily basis that align with state standards.

Social Studies: Students produced 2 high-quality work products related to social studies this year. They receive social studies instruction

through learning expeditions on a daily basis that align with state standards. 
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3. Describe how the school determines whether the schoolwide program has been effective in increasing the achievement of

students who are furthest from achieving the standards. 
 
DAA uses the NWEA MAP assessment to determine students' overall proficiency in reading and math. Data is also collected using other

comprehensive diagnostic assessments (Fountas & Pinnell, the Phonological Awareness Skills Test, letter-sound assessment, Primary

Spelling Inventory, standards-based math diagnostic, and on-demand writing prompt) to determine proficiency in ELA and math.

Students who are furthest from achievement the standards are identified:

-Using beginning of year diagnostic data, mid year check-in data, and teacher referral.

-Using key academic benchmarks for determining student need--students below the 20th percentile in either math, reading, or both for MAP

for all students; using grade-level specific benchmarks (letter/sound assessment and number recognition 1-10 for kindergarten, more than 1

year behind grade level as measured by F&P for all other grade levels, less than 20% proficiency on grade-level math diagnostic).

-Using behavioral data (students with 3 or more office referrals within the first 6 weeks, 5 or more times in the buddy classroom per week, or

students with two or more scores of 1 (needs improvement) on Habits of Character based on the progress report.

The lead classroom teacher, Response to Intervention coordinator, and the principal as needed, are involved in the identification process.

Interviews with parents may also be conducted where it is developmentally appropriate.

Identification data is collected and updated every 6-8 week cycle. Data is kept in a Google drive file with data that includes number of

sessions and duration, as well as specific progress and gaps toward student goals.

Teacher referral process:

-Teachers complete a referral form for each student and submits to RTI coordinator/principal. These referrals document that Tier 1

interventions have been implemented.

-The RTI coordinator/principal observe the student and classroom environment and analyzes data within two weeks of the referral.

-Teacher and RTI coordinator/principal determine any additional Tier 1 interventions.

-Teacher will implement interventions for 6-8 weeks (4-6 weeks for behavior).

-Teacher and RTI coordinator/principal have follow-up meeting after cycle to determine if goals have been met or if student will enter Tier 2.

Tier 2 and 3 process:

-Student receives Tier 2 intervention through push-in or pull-out support with identified goals and progress monitoring.

-After a 6-8 week cycle, the team meets to determine if goals are met and use data to determine student growth.

-If goals were met, students continue receiving Tier 2 interventions until the agreed-upon progress is made and the student can return to Tier

1 interventions.

-If goals were not met, students will be referred for Tier 3 support, through which 1:1 support with goal-setting and progress monitoring is

given. The team consults with the Special Education staff at this point.

-If goals are met in Tier 3 after 6-10 weeks, student will re-enter Tier 2. If goals are not met, student will be referred to the Child Study team.

Depending on the recommendations of the team, a student may be referred for Special Education evaluation at this point.  
 
 
4. What process is followed by the school to revise the plan, as necessary, based on the evaluation, to ensure continuous

improvement of students in the schoolwide program? 
 
The Mid- and End-of-Year Review happen at the same time each year to ensure continuous improvement, and new goals are added or goals

are adjusted at these times. Every six weeks, data is reviewed against the overall goals and in-classroom, intervention, and schoolwide

strategies are adjusted to meet these goals. 
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Title I Targeted Assistance Diagnostic 
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Introduction
 
This diagnostic tool is aligned to requirements for Title I Targeted Assistance schools.   As described in sections 1111(b)(1), 1114 (b)(1)(A)

and 1309(2) of the Elementary and Secondary Education Act (ESEA), the Comprehensive Needs Assessment (CNA) requirement is met by

completing a School Data Analysis (SDA) and School Process Profile (SPP). The Comprehensive Needs Assessment must be completed

prior to creating a new plan or annually updating an existing school improvement plan. Use the results of the Comprehensive Needs

Assessment to develop Goals/Objectives/Strategies and Activities. Ensure that the Comprehensive Needs Assessment addresses all four

types of data: student achievement data, school programs/process data, perceptions data (must include teachers and parents; student data

is encouraged), and demographic data. The Comprehensive Needs Assessment must also take into account the needs of migratory children

as defined in Title I, Part C, Section 1309(2).

Single Building District Improvement Plan
Detroit Achievement Academy

SY 2016-2017 Page 33
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Component 1: Needs Assessment

 

 

 
1. How was the comprehensive needs assessment process conducted? 
 
A comprehensive needs assessment process was conducted at the middle (Mid-Year Review) and end of the year (Implementation Review)

to assess our needs as a school.

 

Achievement data used:

At each of these points in the year, we analyze student achievement data in math and reading based on the NWEA MAP assessment, writing

based on the PBA rubric and standards-based rubrics, and science and social studies based on high-quality products that assess students'

knowledge and skills. Habits of character are analyzed based on students' scores for each habit based on the corresponding rubric.

 

Perception data used:

Parent satisfaction survey data is used and parent focus group interviews are conducted. Teacher satisfaction survey data is used and

teachers are engaged in conversations during professional development to look at data.

 

Program/process data used:

School-wide learning walks are completed to determine trends. We also look at teacher mid- and end-of-year evaluation data. Teachers also

self-assess on the Implementation Review tool, and rate school leadership along the same indicators.

 

Demographic data used:

Attendance, enrollment, and behavioral data are reviewed consistently, and we complete an in-depth analysis at the middle and end of the

year.

 

We use this data to inform our School Improvement process and goal setting based on areas of greatest need. 
 
 
2. What process was used to identify children who are failing or most at risk of failing to meet the state core curriculum standards

in the four core academic areas? 
 
DAA uses the NWEA MAP assessment to determine students' overall proficiency in reading and math. Data is also collected using other

comprehensive diagnostic assessments (Fountas & Pinnell, the Phonological Awareness Skills Test, letter-sound assessment, Primary

Spelling Inventory, standards-based math diagnostic, and on-demand writing prompt) to determine proficiency in ELA and math.

Students are identified:

-Using beginning of year diagnostic data, mid year check-in data, and teacher referral.

-Using key academic benchmarks for determining student need--students below the 20th percentile in either math, reading, or both for MAP

for all students; using grade-level specific benchmarks (letter/sound assessment and number recognition 1-10 for kindergarten, more than 1

year behind grade level as measured by F&P for all other grade levels, less than 20% proficiency on grade-level math diagnostic).

-Using behavioral data (students with 3 or more office referrals within the first 6 weeks, 5 or more times in the buddy classroom per week, or

students with two or more scores of 1 (needs improvement) on Habits of Character based on the progress report.

The lead classroom teacher, Response to Intervention coordinator, and the principal as needed, are involved in the identification process.

Interviews with parents may also be conducted where it is developmentally appropriate.
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Identification data is collected and updated every 6-8 week cycle. Data is kept in a Google drive file with data that includes number of

sessions and duration, as well as specific progress and gaps toward student goals.

Teacher referral process:

-Teachers complete a referral form for each student and submits to RTI coordinator/principal. These referrals document that Tier 1

interventions have been implemented.

-The RTI coordinator/principal observe the student and classroom environment and analyzes data within two weeks of the referral.

-Teacher and RTI coordinator/principal determine any additional Tier 1 interventions.

-Teacher will implement interventions for 6-8 weeks (4-6 weeks for behavior).

-Teacher and RTI coordinator/principal have follow-up meeting after cycle to determine if goals have been met or if student will enter Tier 2.

Tier 2 and 3 process:

-Student receives Tier 2 intervention through push-in or pull-out support with identified goals and progress monitoring.

-After a 6-8 week cycle, the team meets to determine if goals are met and use data to determine student growth.

-If goals were met, students continue receiving Tier 2 interventions until the agreed-upon progress is made and the student can return to Tier

1 interventions.

-If goals were not met, students will be referred for Tier 3 support, through which 1:1 support with goal-setting and progress monitoring is

given. The team consults with the Special Education staff at this point.

-If goals are met in Tier 3 after 6-10 weeks, student will re-enter Tier 2. If goals are not met, student will be referred to the Child Study team.

Depending on the recommendations of the team, a student may be referred for Special Education evaluation at this point.

 
 
 
3. List the multiple, educationally related, objective criteria established for the needs assessment process - consistent by grade

level and content area - to identify children who are failing or most at risk of failing to meet the state core curriculum standards in

the four core academic areas. 
 
Students are identified:

-Using beginning of year diagnostic data, mid year check-in data, and teacher referral.

-Using key academic benchmarks for determining student need--students below the 20th percentile in either math, reading, or both for MAP

for all students; using grade-level specific benchmarks (letter/sound assessment and number recognition 1-10 for kindergarten, more than 1

year behind grade level as measured by F&P for all other grade levels, less than 20% proficiency on grade-level math diagnostic).

-Using behavioral data (students with 3 or more office referrals within the first 6 weeks, 5 or more times in the buddy classroom per week, or

students with two or more scores of 1 (needs improvement) on Habits of Character based on the progress report.

The lead classroom teacher, Response to Intervention coordinator, and the principal as needed, are involved in the identification process.

Interviews with parents may also be conducted where it is developmentally appropriate.

Identification data is collected and updated every 6-8 week cycle. Data is kept in a Google drive file with data that includes number of

sessions and duration, as well as specific progress and gaps toward student goals. 
 
 
4. For schools with preschool through grade 2:   Describe the identification process for preschool through grade 2 if it is based

solely on criteria such as teacher judgment, interviews with parents and developmentally appropriate measures that determine

which children are failing or most at risk of failing to meet the State's challenging content and student performance standards. 
 
The identification process from grades K-2 will follow the same identification process described in questions 2-3, and will take into account

developmentally appropriate measures, as well as teacher recommendation and parent interviews.  
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Component 2: Services to Eligible Students

 

 

 
1. Describe the Title I, Part A program services which are provided to ensure eligible children receive supplemental assistance in

the four core academic areas. 
 
Students who are eligible for supplemental assistance based on the identification process for students who are most at risk of failing are

provided with small group and 1:1 support using research-based interventions in the classroom or in pull-out sessions with the RTI

coordinator. These services are provided to all grade levels, and the frequency ranges from 30-minutes at least three times a week to 30-

minutes daily, depending on the level of intervention required.

 

Interventions are specific to the students' areas of need, and these occur in all content areas. Classroom teachers and qualified teaching

assistants provide small group and individualized instruction in the classroom, while the RTI coordinator may push-in or pull out to provide

interventions.  
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Component 3:  Incorporated Into Existing School Program Planning

 

 

 
1. How is program planning for eligible students incorporated into the existing school improvement planning process?  
 
The needs of all learners are considered to ensure that all students meet or exceed their growth goals and proficiency targets in all academic

areas. Our School Improvement Plan for the 2016-2017 school year will specifically support eligible students through creating a culture of

reading and writing, specifically through our phonics program. We will also support Title 1 eligible students through our school improvement

plan by creating and finding high quality assessments for progress monitoring that will accurately assess student growth.  
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Component 4: Instructional Strategies

 

 

 
1. Which instructional strategies in the plan focus on helping eligible students reach the State's standards in the four core

curriculum academic areas? 
 
Title 1 eligible students will receive support in small group and 1:1 with classroom teachers, classroom assistants, and the RTI coordinator.

 

Specific strategies that will be used to help eligible students reach State standards in all four areas of core curriculum are:

Blended learning/adaptive web-based tools for ELA and math (FrontRow, Zearn, RAZ Kids)

Targeted strategy groups for reading

Targeting skill groups for writing

Explicit, high-quality phonics instruction using FUNdations

Words Their Way lessons assigned by need and level

Conferring in all curriculum areas

Guided reading, writing, and math

 

 
 
 
2. Identify the research-based methods and strategies in the plan that ensure effective methods will be utilized to improve overall

student academic achievement. 
 
All students are assessed at least five times per year using standards based assessments, and this data informs the creation of strategic

groups to which instructional strategies and supports are aligned.

 

Research-based methods include Fountas & Pinnell assessment or reading levels and developing reading behaviors, Words Their Way

spelling assessment and systematic phonics instruction, FUNdations phonics program (also incorporates writing, letter formation), Haggerty

phonemic awareness intervention, and NWEA MAP skills checklists for math at reading. 
 
 
3. Describe your extended (supplemental) learning program,  including how it provides an accelerated quality curriculum. 
 
Students of all ages and grade levels are invited to sign up for our variety of programming throughout the year. We have sports, arts, music,

dance, academic support, and many other exceptional classes lasting between 6-10 weeks. There is also tutoring twice a week after school.

 

All students may sign up for all Extended Learning Opportunities. Parents are notified of these opportunities during orientation at the

beginning of the school year, tabling during the first week of school, and written notices throughout the school year to notify families of

additional programming. Academic support is offered to all students, and tutoring is provided specifically for students who are significantly

below grade level in one or more subjects.

 

We also have a teaching fellow program through which certified teachers work as assistant teachers for one year and train under a lead

teacher; this allows small group instruction to occur throughout the day in all classes for students who are below, meeting, or exceeding
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grade level standards.

 

Adaptive programs like FrontRow and Zearn also allow for extended learning opportunities within and beyond the school day; students can

access their accounts after school.

 
 
 
4. Describe how you ensure that students are rarely pulled from their regular classroom to receive supplemental instruction

through extended learning opportunities. 
 
As mentioned in question 3, our teaching fellows program  allows small group instruction to occur throughout the day in all classes for

students who are below, meeting, or exceeding grade level standards.

 

Adaptive programs like FrontRow and Zearn also allow for extended learning opportunities within and beyond the school day, and students

can remain in the regular classroom to receive this extension. 
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Component 5: Title I and Regular Education Coordination 

 

 

 
1. In what ways do ongoing coordination and integration occur between regular education and supplemental Title I, Part A

programming - including services for children with Limited English Proficiency, if applicable? 
 
Coordination and integration between regular education and supplemental Title 1 Part A programming occurs during weekly professional

development (as it relates to work plan goals) and bi-weekly staff meetings. Teachers also set up times to collaborate independent of

organized collaboration times. We do not have any children with LEP at this time.  
 
 
2. For schools with kindergarten: Describe the school's transition plan for preschool age children that involves more than a once a

year visitation to the kindergarten classroom. 
 
We work closely with local Head Start programs, including attending their local programming (information panels, school fairs, etc.). We

schedule regular tours (monthly) for prospective families to attend, and allow for families to schedule times to visit outside of those tours on

an as-needed basis. 
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Component 6: Instruction by Highly Qualified Staff 

 

 

 

 

Label Assurance Response Comment Attachment
1. Do all of the Title I, Part A instructional
paraprofessionals meet the NCLB requirements
for highly qualified? Provide an assurance
statement regarding this.

Yes All support teachers meet or
exceed the NCLB requirements
for highly-qualified.

Label Assurance Response Comment Attachment
2. Do all of the teachers meet the NCLB
requirements for highly qualified? Provide an
assurance statement regarding this.

Yes All teachers meet the NCLB
requirement for highly qualified.
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Component 7: High Quality and Ongoing Professional Development/Learning

 

 

 
1. What types of ongoing and sustained professional development/learning will the staff (teachers, principals, and

paraprofessionals) receive to work with Title I Part A eligible children in the Targeted Assistance program or in the regular

education program? 
 
Teachers, teaching fellows, and intervention staff members receive weekly PD during our late arrival on Wednesday mornings from 7:45am-

9:45am. This PD focuses explicitly on our work plan/School Improvement Plan goals, with direct impact on our students who are eligible for

Title 1 supports.

 

All teachers participate in at least one coaching cycle per year, and most participate in 2-3 over the course of the school year to improve

practice toward greater student achievement in all areas; these cycles have a direct impact on our students who are eligible for Title 1

supports.

 

Teachers and school leadership attend off-site Professional Development through ELEducation on topics that are related to the SIP goals,

including Management in the Active Classroom and National Conference workshops that address creating a culture of reading and writing, as

well as developing and sharing high-quality assessments, with direct impact on our students who are eligible for Title 1 supports

 

Teachers and school leadership also attend PD from our charter school authorizer around NWEA MAP data analysis, leadership

development, and incorporating learning styles to reach the needs of all students, with direct impact on our students who are eligible for Title

1 supports. 
 
 
2. If appropriate, what types of ongoing and sustained professional development/learning will be provided to parents, pupil

services personnel, and other staff who work with Title I Part A eligible children in the Targeted Assistance program or in the

regular education program? 
 
Our pupil services personnel attend PD and trainings through our ISD, WayneRESA. They also meet regularly with the school leaders to

review and analyze data during 1:1 check-ins.

Monthly workshops are held on site for families to assist them in understanding students' strengths, gaps, and how to support learning at

home through a home-school connection.  
 
 

Label Assurance Response Comment Attachment
3. Your school's professional
development/learning plan or calendar is
complete.

Yes DAA PD Calendar
2015-16
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Component 8: Strategies to Increase Parental Involvement

 

 

 
1. How are parents involved in the design of the Targeted Assistance program plan? 
 
Parents are given surveys during key points in the school year, and participate in focus group discussions following parent workshops to

assist with designing the Targeted Assistance program plan.  
 
 
2. How are parents involved in the implementation of the Targeted Assistance program plan? 
 
Families are involved as classroom volunteers, and have formal training for how to support students in the classroom. Parents are also field

work chaperones, classroom observers, and providers of feedback. 
 
 

 
4. Describe how the parent involvement activities outlined in Section 1118 e (1)-(5) and (14) and Section 1118 (f) are implemented. 
 
Vision/Belief

We believe that families are an integral part of student learning. We have structured our program to provide a menu of opportunities for

families to participate in the daily life of our school community in and outside their home. We believe that the families of each student serve

as partners in a student's education and we will create and maintain high levels of communication and trust with the people in this role. We

serve as a resource and community center for the families of our students to help them better support their student and help us better

understand the student's life outside of the classroom.

It is our vision that our families should have transparent and effective access to school related information and resources to improve a

student's academic success. In order to improve academic achievement, every student at Detroit Achievement Academy will have a parent

or a family member who is empowered to participate actively and demand excellence in all aspects of their child's education.

DAA actively solicits and welcome parental participation and advocacy in all aspects of the educational process through opportunities for

stakeholder voice in decision making, involvement opportunities, and frequent and purposeful communication.

Levels and Menu of Family Involvement

Participation

Make sure student attends school daily and is on time

If student is absent for an excused reason, call the school before 9am, follow up with a written note, and supply doctor's note if indicated

Make sure student brings homework folder to school with homework completed

Make sure student comes to school in uniform

Read all correspondence in communication folder (Teacher newsletter, Principal Parent Connection, etc)

Engagement

Attend School Events

Label Assurance Response Comment Attachment
3. Are parents involved in the evaluation of the
Targeted Assistance program plan? How are
parents involved in the evaluation of the
Targeted Assistance program plan?

Yes Parents are involved through
surveys and focus groups.
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Celebrations of Learning*

Student Led Conferences*

Weekly Community Crew

Monthly Principal Coffee

Monthly school wide events

Parent Workshops

Other Crew based events planned by teacher

*Priority events

Volunteer!

Classroom volunteer (through Crew teacher-teachers to come up with volunteer opportunities in summer PD when they create plan)

Volunteering at HOME!

Field Work Chaperone

Supporting DAA events

Transporting other DAA students to school

 

Leadership

Join and attend DAAP

Lead a school-night event

Lead a parent workshop

Become a DAAP mentor parent

Lead part of our whole school community crew

Be part of our Parent Advisory Committee (nominated by Principal or ED)

 

Detroit Achievement Academy Parents (DAAP)

The structure of DAAP continues to be developed with interested staff and families.  The vision for this organization is a group of student

families and staff that provides additional support for the school community. The Family Association may participate in fundraising activities,

special events, community service, and additional tasks that benefit the students of DAA and its families. 

 

Classroom Visitations

Family members are encouraged to participate in the daily life of their children's classrooms. We welcome family members to work with

individuals or small groups, assist with lunch or class projects, and read or make presentations to the class. Please contact your child's

teacher to schedule a time to visit. 

 

School Celebrations & Exhibitions

Throughout the year, families are invited to participate in celebrations of learning and accomplishment. Students perform, recite,

demonstrate, and exhibit their wonderful ideas for an audience of peers and families at the conclusion of each learning expedition.   We will

also hold regular evening family events. Announcements are sent home during the course of the school year to inform parents about special

events.

Community Circle

Each Friday, our school gathers together for song, performances, poetry, and reflection.  This event takes place from 3:15-3:45pm usually in

the gym.  Parents are invited to join us and take part in this special weekly tradition. 

 

Volunteer Opportunities & Volunteer Background Checks

We believe that families are an integral part of student learning. We have structured our program to provide the opportunity for families to
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participate in the daily life of our school community. Volunteering can take many forms and be happen on site at DAA or from home. Families

contact child's classroom teacher about how they can help.

 

All overnight chaperones and regular classroom volunteers (those who volunteer in classrooms more than five days per year) are required to

undergo background checks and attend volunteer/chaperone training every three years.

Communication

Ongoing communication between home and school is critical to the success of students at Detroit Achievement Academy. We encourage

parents to send in notes, schedule conferences, phone school staff, and attend school functions in order to fully understand your child's

educational experience and progress.  We also encourage families to read and fully use the communication structures we have in place

(daily folders, newsletters, mini progress reports, progress reports, conferences, etc). 

Daily Communication Folders

Each student has a daily communication folder that lead teachers check daily for any parent notes and communication. Crew teachers use

this folder to end home announcements to go in the newsletter.

Family Connection

A monthly newsletter written by the principal goes out the first school day of each month with important updates. The parent group (DAAP)

contributes announcements and meeting minutes to this newsletter.

Crew Newsletters

Teachers send home weekly newsletters with important classroom information and announcements.

Mini-Progress Reports

Parents receive a mini progress report once every 6-week cycle with information on how their student is performing in relation to academic

and character targets.

Progress Reports

Parents receive a comprehensive progress report once three times a year with information on how their student is performing in relation to

academic and character targets.

Student Led Conferences

Parents are invited to conferences three times a year to hear from their student how s/he is performing in relation to academic and character

targets, and present the student portfolio. These conferences will be scheduled flexibly to allow for 100% parent participation. 
 
 
5. Describe how the parent involvement activities are evaluated. 
 
Teachers and school leaders assess parent involvement along the following metrics:

-Participation in family events (workshops, learning expos/celebrations of learning/publishing parties)

-Homework completion

-Attendance/on-time percentages

-Volunteer hours

-Satisfaction/perception on family surveys

-Attendance at Student Led Conferences 
 
 
6. Describe how the school-parent compact is developed. 
 
The school-parent compact is developed to include all legal requirements and to honor and reflect the vision of our school for Parent

Involvement. The Leadership Team created this compact with feedback from the Family Engagement Coordinator and PAC (parent advisory
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committee). 
 
 

 
8. How does the school provide individual student academic assessment results in a language parents can understand? 
 
DAA uses Kickboard to monitor progress and report student progress in ways that are easily accessible to parents. Though we won't have

parents who speak solely languages other than English, we ensure that the language in reports is accessible and easy to understand for all

families. We also have a summary report cover page that gives an overview of student progress including Habits of Character. 
 
 

 
10. Describe how the parent compact is used at elementary-level parent teacher conferences. 
 
We use the parent compact to outline that all parents have agreed to participate in conferences, and we remove barriers so that all parents

can attend conferences (providing transportation, flexible scheduling).

 

Teacher and principal follow up with all families who miss conferences and reschedule. 
 

Label Assurance Response Comment Attachment
7. Do you have a Title I School-Parent
Compact?

Yes Title 1 School
Parent Compact

Label Assurance Response Comment Attachment
9. Does the school have a Title I Parental
Involvement Policy/Plan?

Yes Parent Involvement
Plan Draft 2015-16
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Component 9: Coordination of Title I and Other Resources

 

 

 
1. Describe how the Federal, State and local programs are coordinated and integrated to serve eligible children. 
 
Our staff positions are partially funded by certain programs for efficiency. For example, our Title 1 staff members have combined titles to

accommodate half Title 1 and half general fund given the small size of our school to ensure that we are meeting the needs of all students.

Their work is aligned to our work plan goals/SIP. 
 
 
2. Describe how the plan demonstrates coordination and integration of Federal, State and local programs and services in a manner

applicable to the grade levels of the school: violence prevention programs, nutrition programs, housing programs, Head Start,

adult education, vocational and technical education, and job training. 
 
Our Title 1 intervention teacher also teaches health/wellness and runs our aftercare/enrichment program. 
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Component 10: Ongoing Review of Student Progress

 

 

 
1. Describe how the progress of participating students is reviewed on an ongoing basis. 
 
DAA uses the NWEA MAP assessment to determine students' overall proficiency in reading and math. Data is also collected using other

comprehensive diagnostic assessments (Fountas & Pinnell, the Phonological Awareness Skills Test, letter-sound assessment, Primary

Spelling Inventory, standards-based math diagnostic, and on-demand writing prompt) to determine proficiency in ELA and math.

Students are identified:

-Using beginning of year diagnostic data, mid year check-in data, and teacher referral.

-Using key academic benchmarks for determining student need--students below the 20th percentile in either math, reading, or both for MAP

for all students; using grade-level specific benchmarks (letter/sound assessment and number recognition 1-10 for kindergarten, more than 1

year behind grade level as measured by F&P for all other grade levels, less than 20% proficiency on grade-level math diagnostic).

-Using behavioral data (students with 3 or more office referrals within the first 6 weeks, 5 or more times in the buddy classroom per week, or

students with two or more scores of 1 (needs improvement) on Habits of Character based on the progress report.

The lead classroom teacher, Response to Intervention coordinator, and the principal as needed, are involved in the identification process.

Interviews with parents may also be conducted where it is developmentally appropriate.

Identification data is collected and updated every 6-8 week cycle. Data is kept in a Google drive file with data that includes number of

sessions and duration, as well as specific progress and gaps toward student goals.

Teacher referral process:

-Teachers complete a referral form for each student and submits to RTI coordinator/principal. These referrals document that Tier 1

interventions have been implemented.

-The RTI coordinator/principal observe the student and classroom environment and analyzes data within two weeks of the referral.

-Teacher and RTI coordinator/principal determine any additional Tier 1 interventions.

-Teacher will implement interventions for 6-8 weeks (4-6 weeks for behavior).

-Teacher and RTI coordinator/principal have follow-up meeting after cycle to determine if goals have been met or if student will enter Tier 2.

Tier 2 and 3 process:

-Student receives Tier 2 intervention through push-in or pull-out support with identified goals and progress monitoring.

-After a 6-8 week cycle, the team meets to determine if goals are met and use data to determine student growth.

-If goals were met, students continue receiving Tier 2 interventions until the agreed-upon progress is made and the student can return to Tier

1 interventions.

-If goals were not met, students will be referred for Tier 3 support, through which 1:1 support with goal-setting and progress monitoring is

given. The team consults with the Special Education staff at this point.

-If goals are met in Tier 3 after 6-10 weeks, student will re-enter Tier 2. If goals are not met, student will be referred to the Child Study team.

Depending on the recommendations of the team, a student may be referred for Special Education evaluation at this point.

 
 
 
2. Describe how the Targeted Assistance program is revised to provide supplemental learning opportunities that enable

participating children to meet the State's challenging student achievement standards. 
 
We constantly use formative, summative, and formal standardized assessment data to inform unit and daily lesson plans to meet the needs

of all learners. These assessments also inform our RTI coordinator's plans to support all learners by adjusting weekly targets for RTI. 
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3. Describe how teachers have been trained to identify students who need additional assistance or  how to implement student

achievement standards in the classroom based on the review of student progress. 
 
Teachers receive PD on the referral and identification process. We also train teachers on how to administer assessments and incorporate the

agreed-upon curricular resources and instructional strategies aligned to student needs and our work plan/SIP during our summer PD and

ongoing PD weekly throughout the school year.  
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Evaluation  

 

NOTE:  This is NOT a Targeted Assistance Plan Rubric Requirement---but it IS part of  the process of Continuous School Improvement.  This

has been patterned after the Schoolwide Plan requirements, and it fulfills PA 25 requirements for an annual review of the plan. 

 
1. Describe how the school evaluates  the implementation of the Targeted Assistance program at least annually. 
 
We evaluate the Targeted Assistance program as a component of our Implementation Review process at the mid- and end-point of the year.

We assess student progress based on agreed upon school wide goals. 
 
 
2. Describe how  the school evaluates the results achieved by the Targeted Assistance program using data from the State's annual

assessments and other indicators of academic achievement. 
 
We have not yet received our scores from the State's annual assessments, however, we will evaluate the results using a similar data analysis

process that we use to analyze other assessment data and create action plans to support students and inform instruction.

 

We use the NWEA MAP assessment for all grades, and set goals for 100% of our students to meet of exceed projected growth in math and

reading, and for each class to average 140% typical growth (or more), and have at least 75% of our students in the 41st percentile or above.

Our progress is measured using these goals as metrics.

 

We evaluate our writing goals based on the PBA rubric and teacher-created, standards-aligned rubrics. There are also priority standards

assessed through work in student portfolios. 
 
 
3. Describe how  the school determines whether the Targeted Assistance program has been effective in increasing the

achievement of eligible students who are furthest from achieving the standards. 
 
We use the NWEA MAP assessment for all grades, and set goals for 100% of our students to meet or exceed projected growth in math and

reading, and for each class to average 140% typical growth (or more), particularly our students who are eligible for Title 1. We analyze how

many students met or exceeded these goals, and whether they moved up quartiles in proficiency. 
 
 
4. Describe the process that is followed by the school to revise the plan, as necessary, based on the evaluation, to ensure

continuous improvement of eligible students in the Targeted Assistance program. 
 
In our SIP development process, we look specifically at student achievement data as well as our score on the implementation review around

Supporting All Students and Differentiating Instruction as a focus area. We analyze and revise our RTI process as needed through data from

case studies of individual students to determine which research-based interventions have been most effective for students. We use

Supporting All Students and Differentiating Instruction as indicators annually to ensure continuous improvement for eligible students.  
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Overview

 
Plan Name

 
Plan for Single Building District Improvement Plan 

 
Plan Description

 
2016-17 School Improvement Plan (Detroit Achievement Academy)
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Goals Summary

 

The following is a summary of the goals encompassed in this plan. The details for each goal are available in the next section. 

# Goal Name Goal Details Goal Type Total Funding
1 DAA students consistently demonstrate

responsibility and cooperation in service of being
effective learners and creating a community of
learning.

Objectives:	1
Strategies:	1
Activities:	1

Organizational $0

2 100% of students will show 100% expected growth
in one year, 60% of students will show 140% of
growth for one year in reading.

Objectives:	2
Strategies:	2
Activities:	4

Academic $20000

3 Students deepen their ability to create work that
demonstrates several of the attributes of
craftsmanship.

Objectives:	1
Strategies:	2
Activities:	4

Academic $8000

Single Building District Improvement Plan
Detroit Achievement Academy

SY 2016-2017 Page 54
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Goal 1: DAA students consistently demonstrate responsibility and cooperation in service of

being effective learners and creating a community of learning.

 

Strategy 1:  
Update/create specific school-wide expectations - Leadership team will draft an updated documentation of school-wide expectations in line with ELEducation principles

and principles of Responsive Classroom to ensure that students and teachers have clear, high expectations for conduct and interaction in line with the DAA Habits of

Character.  
Category: School Culture 
Research Cited: ELEducation Core Practice, Responsive Classroom 
Tier: Tier 1 

Goal 2: 100% of students will show 100% expected growth in one year, 60% of students will show

140% of growth for one year in reading.

 

Measurable Objective 1:
achieve college and career readiness  by creating and upholding clear, consistent school-wide expectations for student behavior by 06/23/2017 as measured by
Student scores on Habit of Character rubrics (average of 3 or above), number of discipline referrals decrease from 2015-16 to 2016-17 by at least 15%.

Activity - Draft school-wide expectations Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

The instructional leadership team (ILT) will create school-wide
expectations with clear, measurable behaviors and rationale.

Behavioral
Support
Program,
Policy and
Process

Tier 1 Getting
Ready

07/01/2016 08/10/2016 $0 No Funding
Required

Chief
Academic
Officer,
Principal,
Leadership
Team

Measurable Objective 1:
60% of Kindergarten, First, Second, Third, Fourth, Fifth, Sixth, Seventh and Eighth grade Black or African-American, Asian, Bottom 25%, Bottom 30%, White,
Economically Disadvantaged, Free/Reduced Lunch, Gifted and Talented, Hispanic or Latino, Improvement from 10th to 12th Grade, Improvement from 8th to 10th
Grade, Students with Disabilities, English Learners, Two or More Races, American Indian or Alaska Native, Native Hawaiian or Other Pacific Islander and Top 75%
students  will increase student growth  in foundational skills, literature, informational text, and vocabulary acquisition and use. in Reading by 06/23/2017 as measured
by the NWEA MAP assessment.
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Strategy 1:  
Design/find high quality long term daily, formative, and summative assessments.  - Teachers will use curriculum maps and standards to identify or create high-quality

assessments to monitor student reading progress. 
Category: English/Language Arts 
Research Cited: ELEducation 
Tier: Tier 1 

Strategy 1:  
Implement FUNdations phonics - Teachers will receive training around direct phonics instruction. Teachers will implement phonics instruction daily. Students in primary

grades make higher gains with direct phonics instruction. 
Category: English/Language Arts 
Research Cited: Stuebing et al., 2008 
Tier: Tier 1 

Activity - Teacher training on high-quality assessments Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Teachers will receive professional development on identifying
and creating rigorous and aligned assessments that are high
quality for reading

Professiona
l Learning,
Curriculum
Developme
nt

Tier 1 Getting
Ready

08/15/2016 06/23/2017 $0 No Funding
Required

EL School
Designer,
Principal

Measurable Objective 2:
60% of Kindergarten, First, Second, Third, Fourth, Fifth, Sixth, Seventh and Eighth grade Black or African-American, Asian, Bottom 25%, Bottom 30%, White,
Economically Disadvantaged, Free/Reduced Lunch, Gifted and Talented, Hispanic or Latino, Improvement from 10th to 12th Grade, Improvement from 8th to 10th
Grade, Students with Disabilities, English Learners, Two or More Races, American Indian or Alaska Native, Native Hawaiian or Other Pacific Islander and Top 75%
students  will demonstrate a proficiency  in foundational skills, such as phonics in Reading by 06/23/2017 as measured by Wilson FUNdations assessments.

Activity - Teacher training on FUNdations Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Teachers will receive training during summer PD on how to
implement program with students. EL School Designer will train
specifically on this curriculum.

Professiona
l Learning

Tier 1 Getting
Ready

08/15/2016 09/02/2016 $0 No Funding
Required

EL School
Designer

Activity - Monitor implementation of FUNdations Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Single Building District Improvement Plan
Detroit Achievement Academy

SY 2016-2017 Page 56
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Goal 3: Students deepen their ability to create work that demonstrates several of the attributes of

craftsmanship.

 

Strategy 1:  
Professional Development on High Quality Work - Teachers and school leaders will engage in various professional development opportunities to explore work that is of

high quality, particularly in craftsmanship. 
Category: English/Language Arts 
Research Cited: ELEducation 
Tier: Tier 1 

Monitor progress for all students on FUNdations assessments
and determine correlation with overall reading scores

Direct
Instruction

Tier 1 Monitor 09/06/2016 06/23/2017 $0 No Funding
Required

Teachers
implement,
Principal
does
learning
walks

Activity - Small group FUNdations intervention Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Students who are referred for intervention after all Tier 1
interventions have been documented will be referred for Tier 2
intervention. The RTI coordinator and teaching fellows will work
with small groups to support students with lagging skills.
Instructional staff will provide targeted instruction and progress
monitoring.

Academic
Support
Program,
Materials

Tier 2 Implement 11/01/2016 06/23/2017 $20000 Title I Part
A

RTI
coordinator,
teaching
fellows,
principal
oversees

Measurable Objective 1:
80% of Kindergarten, First, Second, Third, Fourth, Fifth, Sixth, Seventh and Eighth grade Black or African-American, Asian, Bottom 25%, Bottom 30%, White,
Economically Disadvantaged, Free/Reduced Lunch, Gifted and Talented, Hispanic or Latino, Improvement from 10th to 12th Grade, Improvement from 8th to 10th
Grade, Students with Disabilities, English Learners, Two or More Races, American Indian or Alaska Native, Native Hawaiian or Other Pacific Islander and Top 75%
students  will demonstrate a proficiency  in craftsmanship by creating work over multiple drafts that shows care, precision, and beauty in Writing by 06/23/2017 as
measured by At least two high-quality written final products assessed by a rubric for craftsmanship at each grade level.

Activity - Professional Development on Writer's WOrkshop Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
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Strategy 2:  
Writer's Workshop - Teachers implement all components of the writer's workshop daily for at least 45 minutes across grade levels. 
Category: English/Language Arts 
Research Cited: Beckett and Hankes (2006), Hertz and Heydenberk (1997), Graham, McKeown, Kiuhara, and Harris (2012)  
Tier: Tier 1 

Teachers will take part in PD on the writer's workshop to
identify and implement the components of the writing workshop
including
Mini-lesson
Interactive writing
Shared writing
Independent Writing
Guided Writing
Conferring
Share

Professiona
l Learning

Tier 1 Getting
Ready

08/15/2016 06/23/2017 $0 No Funding
Required

Principal

Activity - ELEducation National Conference Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Professional Development on Craftsmanship in collaboration
with national network of educators working toward similar
outcomes for students

Professiona
l Learning,
Teacher
Collaborati
on,
Curriculum
Developme
nt

Tier 1 Implement 10/26/2016 10/30/2016 $8000 Title I Part
A

All
instructiona
l staff
members
will
participate

Activity - High Quality Work Protocol Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e

Instructional staff will participate in high quality work protocols
to determine the level of craftsmanship of specific pieces of
student work and analyze this data to inform instruction

Professiona
l Learning,
Teacher
Collaborati
on

Tier 1 Evaluate 12/01/2016 06/23/2017 $0 No Funding
Required

All
instructiona
l staff, EL
School
Designer,
principal

Activity - Writer's Notebooks Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
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I can implement a writer’s notebook as a tool for students to
gather ideas and apply their knowledge of the standards
identified in narrative, informative, and opinion

Direct
Instruction

Tier 1 Monitor 09/06/2016 06/23/2017 $0 No Funding
Required

Instructiona
l staff,
principals
monitor
during
walkthroug
hs

Single Building District Improvement Plan
Detroit Achievement Academy

SY 2016-2017 Page 59
© 2017 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.



Activity Summary by Funding Source

 
Below is a breakdown of your activities by funding source

 
Title I Part A

No Funding Required

Activity Name Activity Description Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Staff
Responsibl
e

Small group FUNdations
intervention

Students who are referred for intervention after all
Tier 1 interventions have been documented will be
referred for Tier 2 intervention. The RTI
coordinator and teaching fellows will work with
small groups to support students with lagging
skills. Instructional staff will provide targeted
instruction and progress monitoring.

Academic
Support
Program,
Materials

Tier 2 Implement 11/01/2016 06/23/2017 $20000 RTI
coordinator,
teaching
fellows,
principal
oversees

ELEducation National
Conference

Professional Development on Craftsmanship in
collaboration with national network of educators
working toward similar outcomes for students

Professiona
l Learning,
Teacher
Collaborati
on,
Curriculum
Developme
nt

Tier 1 Implement 10/26/2016 10/30/2016 $8000 All
instructiona
l staff
members
will
participate

Activity Name Activity Description Activity
Type

Tier Phase Begin Date End Date Resource
Assigned

Staff
Responsibl
e

High Quality Work
Protocol

Instructional staff will participate in high quality
work protocols to determine the level of
craftsmanship of specific pieces of student work
and analyze this data to inform instruction

Professiona
l Learning,
Teacher
Collaborati
on

Tier 1 Evaluate 12/01/2016 06/23/2017 $0 All
instructiona
l staff, EL
School
Designer,
principal

Draft school-wide
expectations

The instructional leadership team (ILT) will create
school-wide expectations with clear, measurable
behaviors and rationale.

Behavioral
Support
Program,
Policy and
Process

Tier 1 Getting
Ready

07/01/2016 08/10/2016 $0 Chief
Academic
Officer,
Principal,
Leadership
Team
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Monitor implementation
of FUNdations

Monitor progress for all students on FUNdations
assessments and determine correlation with
overall reading scores

Direct
Instruction

Tier 1 Monitor 09/06/2016 06/23/2017 $0 Teachers
implement,
Principal
does
learning
walks

Professional
Development on Writer's
WOrkshop

Teachers will take part in PD on the writer's
workshop to identify and implement the
components of the writing workshop including
Mini-lesson
Interactive writing
Shared writing
Independent Writing
Guided Writing
Conferring
Share

Professiona
l Learning

Tier 1 Getting
Ready

08/15/2016 06/23/2017 $0 Principal

Teacher training on
high-quality
assessments

Teachers will receive professional development on
identifying and creating rigorous and aligned
assessments that are high quality for reading

Professiona
l Learning,
Curriculum
Developme
nt

Tier 1 Getting
Ready

08/15/2016 06/23/2017 $0 EL School
Designer,
Principal

Writer's Notebooks I can implement a writer’s notebook as a tool for
students to gather ideas and apply their
knowledge of the standards identified in narrative,
informative, and opinion

Direct
Instruction

Tier 1 Monitor 09/06/2016 06/23/2017 $0 Instructiona
l staff,
principals
monitor
during
walkthroug
hs

Teacher training on
FUNdations

Teachers will receive training during summer PD
on how to implement program with students. EL
School Designer will train specifically on this
curriculum.

Professiona
l Learning

Tier 1 Getting
Ready

08/15/2016 09/02/2016 $0 EL School
Designer
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